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Minorities Deserve Answers on Education

Minority families depend on good K-12 schools for the learning that leads to lifelong
opportunities. But minority students are far less likely to attend strong schools with high
expectations and qualified teachers.

■ Lower Expectations, Fewer Opportunities.

 A national survey of high school students by the National Action Council for
Minorities in Engineering found that minority girls were the group most interested in
advanced math courses but least likely to have access to them:

Source: Achieve, Inc.

 Students can’t reach their full potential when we expect little of them. A study just
released by the U.S. Department of Education found that most states have set low
standards in math and reading. More than 10 million of the nation’s African American
and Latino students attend schools in states that have set proficiency standards so low
in fourth grade reading that they fall below even the most basic level on a national
assessment.1

■ Fewer Qualified Teachers. Minority students are far less likely to have qualified,
experienced, and effective teachers:

 Knowledge and Skills. More than 70 percent of math teachers in America’s high-
minority middle schools lack even a college minor in math or a math-related field. A
recent study by the University of Michigan researchers found that teachers’ own math
skills have a big impact on student learning even in the earliest elementary school
grades. Noting that minority students were less likely to have teachers with good math
skills, the researchers wrote, “We find these results shameful.”2

 Experience. Nationally, teachers in high-minority schools are about almost twice as
likely to be inexperienced as teachers in low-minority schools. Courses in high-Latino
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high schools are nearly twice as likely to be taught by unqualified teachers as those in
high schools with few Latino students.3

 Effectiveness. Some states can now measure the impact of classroom teachers on
student learning—and there are big inequities in “effectiveness,” too. A few months
ago Tennessee reported that minority students are 50% more likely to have an
ineffective teacher and less likely to have an effective teacher.4

Poor education leads to low achievement, high dropout rates, and reduced
opportunities after high school.

■ Less Learning. Only one out of ten African American eighth graders reads above a
proficient level, and only half can even read at the most basic level. By the time they near
graduation, African American and Latino teenagers have math and reading skills that are no
higher than those of White middle school students.5

■ Too Many Dropouts. A study just released by Education Week found that only about half of
African American and Latino ninth graders graduate from high school with their peers. African
American males have the lowest graduation rate—46%.6

■ Not Ready For College. A recent study by the Manhattan Institute found that African
American and Latino students are only about half as likely as White students to graduate from
high school prepared for four-year colleges. That means minority students are more likely to
fail college placement exams and have to spend money on remedial classes in college. In
March, the California State University system reported that two out of three African American
and Latino freshmen who enrolled in fall 2006 had to take remedial courses in English or
mathematics.7

■ Low College Completion. At the current college enrollment and completion rates, out of
every 100 African American kindergartners, only 10 will obtain at a bachelor’s degree. The
same is true for Latino students.8

Solving this problem requires raising standards and giving students good teachers and
more time and support for learning.

■ Higher Standards:
 A 2006 study by Education Week found that states that had raised academic
standards over the past decade were more likely to see gains in math and reading on
the National Assessment of Educational Progress.9

 A national study found that high schools with a more rigorous curriculum have lower
dropout rates than those that allow students to take lots of low-level courses. For
every two low-level math courses a high school offers, students experience a 30
percent greater probability of dropping out.10

■ Effective Teachers:
 A study published in January found that having a good teacher boosted math gains
for African American ninth graders by 50 percent over what freshmen typically learn
during the year.11

 Economist Eric Hanushek and colleagues found that assigning disadvantaged
students to good teachers rather than average teachers for 4 to 5 years in a row would
entirely close the achievement gap.12
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■ Time and Support for Learning:
 Students in KIPP schools get about 60 percent more class time than their peers,
and the results are impressive: In Washington, D.C., KIPP fifth graders improved so
much in just one year that they rose from the bottom 15 percent to the top 25 percent
of students in the nation.13

 A national study found that high schools where teachers provide students with high
levels of support manage to cut dropout rates in half. It found that support is especially
important for disadvantaged students who generally drop out at much higher rates.14

Minority families deserve to know what the candidates for President will do to improve
K-12 schools so all students are prepared for college, careers, and life.
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